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New Bedford’s Writing Expectations

Routine writing: New Bedford School District will expect daily routine writing for one half hour each 
day, such as short constructed-responses to text-dependent questions, building content knowledge 
and to provide opportunities for reflection on a specific aspect of a text or texts. Routine written 
responses to such text-dependent questions allow students to build sophisticated understandings of
vocabulary, text structure and content and to develop needed proficiencies in analysis.

Narrative Writing expectations: Narrative writing will be practiced weekly within the Reading 
Street curriculum and Writing to Sources text. Students will also be given Common Formative 
Assessments (CFAs) twice per year to assess their narrative writing skills at the beginning of the 
school year and the end of the school year.

Narrative writing offers students opportunities to express personal ideas and experiences; craft their 
own stories and descriptions; and deepen their understandings of literary concepts, structures, and
genres (e.g., short stories, anecdotes, poetry, drama) through purposeful imitation. It also provides 
an additional opportunity for students to reflect on what they read through imaginative writing and to 
practice sequencing events and ideas through narrative descriptions

Literary Analysis and Research Simulation (Informative/Explanatory and Argument Writing):
Informative/Explanatory and Argument writing will be practiced weekly within the Reading Street 
curriculum and Writing to Sources text. Students will also be given Common Formative 
Assessments (CFAs) twice per year to assess their literary analysis and research simulation writing 
skills at the beginning of the school year and the end of the school year.

Informative/Explanatory and Argument writing should put a premium on asking and answering 
questions using key details in the text.(RL/RI.2.1), as well as on drawing, dictating, and writing to 
narrate a single event or several loosely linked events in the order that they occurred (W. 2.1,
through W.2. 5.) These responses can vary in complexity from drawing and labeling to writing and
composing opinion pieces in which they tell a reader the topic or name of the book they are writing 
about. Students will state an opinion and state reasons that support their opinion.  Students will 
also be able to recount a well-elaborated event including details to describe actions, thoughts, and 
feelings, and be able to focus on a topic and strengthen writing as needed by revising and editing 
with guidance and support from adults and peers. Students will participate in shared research and 
writing projects by exploring a number of books on a single topic to produce a report; record 
science observations. Over the course of the year, students will be able to gather information from 
provided sources to answer a question.
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Writing to Sources

Reading Street Common Core Writing to Sources provides comprehensive flexible resources for 
writing instruction for students in Kindergarten utilizing Common Core State Standards for Writing.
Writing to Sources utilizes the 3 PARCC writing genres: Narrative, Argument/Opinion, and 
Informative/Explanatory.

Writing to Sources includes six units of instruction that focus on a specific mode of writing and is 
comprised of three types of writing tasks that are associated with the Common Core Standards.

Write Like a Reporter within the Writing to Sources writing instruction has students respond to one 
source the main selection anchor text by citing evidence from the text. Write Like a Reporter also 
requires the students to provide a setting, narrator, and/or characters, have focus and include 
events that are true to those in the text, use details and descriptive words that identify the events,
thorough use of dialogue and demonstrate strong command of the conventions of standard written 
English.

Connect the Texts writing instruction within the Writing to Sources has students write to two 
sources: the main selection anchor text and the paired selection. Students will cite evidence from 
the texts with teacher support their findings on a T-chart and using sentence frames as indicated in 
the Writing to Sources-Connect the Texts Informative/Explanatory student prompt.

Prove It! Writing instruction is yet another writing opportunity within the Writing to Sources writing 
instruction that gives students opportunities to demonstrate their understanding while collaborating 
with their peers and teacher. Students analyze multiple sources within a unit and cite evidence from 
the texts.

Connect the Texts within the Writing to Sources writing instruction provides you with additional 
lessons for students to practice the different genres within each mode of writing.

Writing to Sources Lessons

Every lesson in Writing to Sources has a Student Prompt reproducible. The prompts ask students 
to reread passages from the Reading Street student edition and complete writing tasks. The 
engaging tasks provide students with opportunities to analyze, synthesize, and evaluate texts and
create their own written responses. Students then share their responses in collaborative 
discussions with their peers.

More Connect the Texts in the Writing to Sources writing instruction provides additional lessons 
specific to writing forms within all modes of writing; argument, informative/explanatory, and
narrative are included.

Second Grade students reread several selections from the units and take notes on the sources. 
They respond to three evidence-based short response questions. They discuss their ideas in small, 
collaborative groups and then write Narrative, and Informative/Explanatory, and Argument/Opinion 
responses. Narrative: Students will introduce a topic, explain and give information about a topic, 
use facts and details to develop points, present information in an organized way. Informative: 
Students will be able to identify relevant evidence from the text, and be able to provide evidence 
that is thorough and persuasive (Argumentative) that includes facts and details based on 
characters or objects they have chosen from fiction or non-fiction stories. They use words, 
illustrations, sequence of events, evidence from the text; facts and details, transition words, 
words/phrases to link reasons for opinions, and compare and contrast common character traits.
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Daily Writing Routine and Expectations

During the Literacy Block, teachers must create a writing block for 30 to 40 minutes daily for 
the following writing instruction.
All students will have a writing folder for their writing pieces and instructional reference sheets
needed to complete the writing process. (transition words, adjectives, examples of dialogue,
etc.)

Days 1 and 2:

In the Writing to Sources Book, utilize the “Connect the Text” from Day 4 in the Reading
Street teacher’s manual from the previous week. Refer to the Writing to Sources information 
as referenced in the margin (on Day 4) as your instruction.

Day 3: (Writing Block)

Reading Street teacher’s manual: From the Reading Street teacher’s manual (Day 3), students 
must complete #5, Look Back and Write as part of their weekly assessment. Students will
close read and annotate the text to find text evidence with their teacher during reading, and 
then during their writing block, students will use the fact and details from their close read and 
cite evidence to write their responses.

Days 4 and 5:

Reading Street teacher’s manual: Refer to Writing to Sources as referenced in the margin on
Day 3 and follow the directions cited for Write Like a Reporter in the Writing to Sources text.

Day 6:

Use Day 6 to conference with the students and to provide feedback using one writing piece 
during the week as a formative assessment tool. The student will choose the writing piece to
improve, and the teacher will provide feedback to the student to improve and enhance their 
writing piece to become a polished, finish piece of writing.

Teachers may want to utilize more than 30 minutes on Day 6 to conference with students, or 
an additional day may be needed.

Note:

Reading Street College and Career Unit Tests:

Students will no longer be required to complete the writing section. The writing expectations
will be utilized through the Writing to Sources assignments and the Common Formative 
Assessment writing assessments.
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ELA/Literacy Standards for Grade 2

The Common Core State Standards call for students in Grade 2 to gain adequate exposure to a
range of texts and tasks. Students will build their stamina and skill to actively engage in group 
reading activities with purpose and understanding (RL/RI.2.10) such that they can ask questions 
about key ideas and details, identify characters, settings, and explain major differences between 
books that tell stories and books that give information, and understand different points of view of 
characters. (RL/RI.2.5/2.6) Students will be able to identify who is telling a story and use 
illustrations and details to describe its characters, setting, or plot. (RL/RI.2.7) Students will be able 
to identify characteristics commonly shared by folktales and fairy tales, and explain what dialogue 
adds to a particular story or poem. (RL./RI.MA.8.A.) Students will contrast adventures and 
experiences of characters in stories, and identify similarities and differences between two or more 
versions of the same story by different authors of from different cultures (e.g., Cinderella stories). 
(R.L/R.I.2.9.)

When participating in class, students should confirm understanding of key ideas and details by 
asking and answering questions, and to confirm understanding of a text read aloud by requesting 
clarification about what was read in ways elaborated in the Standards for Speaking and Listening.
Reading complex texts that range across literature, history, the arts, and the sciences will also build 
the vocabulary skills of students as well as improve their fluency and confidence, leading to 
success in later grades.

One new Writing Standard that begins in grade 2 supports the students’ engagement in reading
activities with purpose and understanding which requires them to supply reasons that support their 
opinion and provide linking words (e.g., because, and, also) to connect opinion and reasons, and to 
provide a concluding statement or section.

The Standards for Reading: Foundational Skills specifies that students demonstrate the 
understanding Phonics and Word Recognition: know and apply grade-level phonics and word 
analysis skills in decoding words. (RF.2.3.) Students will demonstrate the understanding of sounds 
(phonemes), and segment spoken single-syllable words into their complete sequence of individual 
sounds, distinguish long from short vowels sounds in spoken single-syllable words, decode 
regularly spelled two-syllable words with long vowels, and decode words with common prefixes 
and suffixes, identify words with inconsistent but common spelling-sound correspondences, and 
recognize and read grade-appropriate irregularly spelled words.(RF.2.3-2.4). Reading fluency and 
comprehension assessments administered at the start of the year (and throughout the year as 
necessary) should be used to determine a student’s fluency and comprehension level. Students 
not yet fluent and students learning English will need direct fluency instruction. Like their more 
proficient peers, they will need opportunities to build fluency through guided reading and 
opportunities to read a text with purpose and understanding, read grade-level text orally with 
accuracy, appropriate rate, and expression on successive readings and use context to confirm or 
self-correct word recognition, rereading as necessary (RF.2.4).

4



 

Writing to Texts/ ELA/Literacy

Students are expected to answer questions and ask questions about key details in a text through 
the lenses of the following skills rooted in the standards.

Cite evidence: The goal of close, analytic reading is for students to be able to discern and cite 
evidence from the text to support their assertions. In grade 2, students should be able to ask and 
answer questions about key details and examples from the text when explaining what the text says 
explicitly. (RL/RI.2.1).

Analyze content: The content of each text should determine which standards (RL/RI.2.2-9 and
SL.2.1-3) to target, allowing teachers to focus instruction and ensure that all the standards have 
been taught by the end of the year.

Study and apply grammar: While grammar is meant to be a normal, everyday part of what 
students do, students should be taught explicit lessons in grammar as they read, write, and speak,
guided by L.2.1-3.

Study and apply vocabulary: To focus vocabulary instruction on words that students would be
encouraged to use in writing and speaking, students should be given 5–10 Tier 2 academic words 
per week for each text (L.2.4-6). Students require multiple exposures to targeted vocabulary words 
in authentic contexts to retain an understanding of the words’ meaning(s) and use the words 
effectively when writing and speaking.

Conduct discussions: Students should engage in a range of collaborative discussions (one-on- 
one, small group, teacher-led), enabling them to build effectively on one another’s ideas while 
clearly explaining their own (SL.2.6).

Report findings: Students should orally tell a story, recount an experience, with appropriate facts 
and relevant, descriptive details, speaking audibly in coherent sentences. Create audio recordings of 
stories or poems; add drawings or other visual displays to stories or recount  of experiences to clarify 
ideas, thoughts, and feelings.rn a topic or text in an organized manner using appropriate facts and 
relevant, descriptive details to support main ideas or themes while speaking clearly, at an 
appropriate pace (SL.2.4-6).
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Writing Standards Progression from Grade 2 to Grade 3

In Second Grade, students write with increasing sophistication to present the relationships between ideas and 
information efficiently. Additionally, students are expected to demonstrate sufficient keyboarding skills to produce and 
publish writing. They are also expected to meet the grade-specific grammar and conventions standards and retain or
further develop the skills and understandings mastered in preceding grades (refer to L2.1-2).

Write opinion pieces in which they introduce the topic 
or book they are writing about, state an opinion, 
supply reasons that support the opinion, use linking 
words (e.g., because, and, also) to connect opinion 
and reasons, and provide a concluding statement or 
section. 

Write opinion pieces on topics or texts, supporting a point 
of view with reasons. 
a. Introduce the topic or text they are writing about, state an
opinion, and create an organizational structure that lists 
reasons. 
b. Provide reasons that support the opinion. 
c. Use linking words and phrases (e.g.,because, therefore, 
since, for example) to connect opinion and reasons. 
d. Provide a concluding statement or section.

Write informative/explanatory texts in which they 
introduce a topic, use facts and definitions to develop 
points, and provide a concluding statement or section 

Write informative/explanatory texts to examine a topic and 
convey ideas and information clearly. 
a. Introduce a topic and group related information together; 
include illustrations when useful to aiding comprehension. 
b.Develop the topic with facts, definitions, and details. 
c. Use linking words and phrases (e.g.,also, another, and, 
more, but) to connect ideas within categories of information. 

 d. Provide a concluding statement or section.

Write narratives in which they recount a well-elaborated 
event or short sequence of events, include details to 
describe actions, thoughts, and feelings, use temporal 
words to signal event order, and provide a sense of 
closure. 

MA.3.A. Write poems with rhyme and  dialogue.

Write narratives to develop real or imagined experiences 
or events using effective technique, descriptive details, 
and clear event sequences. 
a. Establish a situation and introduce a narrator and/or 
characters; organize an event sequence that unfolds 
naturally. 
b. Use dialogue and descriptions of actions, thoughts, and
feelings to develop experiences and events or show the 
response of characters to situations. 
c. Use temporal words and phrases to signal event order. 
Provide a sense of closure.

(Begins in Grade 3)  With guidance and support from adults, produce writing 
in which the development and organization are 
appropriate to task and purpose. (Grade-specific 
expectations for writing types are defined in standards 1-
3 above.)

With guidance and support from adults and peers, focus 
on a topic and strengthen writing as needed by revising 
and editing.
 
 
 
 
 

With guidance and support from peers and adults, develop 
and strengthen writing as needed by planning, revising, and 
editing.(Editing for conventions should demonstrate 
command of Language standards 1-3 up to and including 
grade 3.)

Grade 2, Standard 5 (W.2.5) Grade 3, Standard 5 (W.3.5)

Grade 2, Standard 4 (W.2.4) Grade 3, Standard 4 (W.3.4)

Grade 2, Standard 3 (W.2.3) Grade 3 Standard 3 (W.3.3)

Grade 2, Standard 2 (W.2.2) Grade 3, Standard 2 (W.3.2)

Grade 2, Standard 1 (W.2.1) Grade 3, Standard 2 (W. 3.1)
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With guidance and support from adults, use a variety With guidance and support from adults, use technology 
of digital tools to produce and publish writing, 
Including in collaboration with peers.  to produce and publish writing (using keyboarding skills) as 

well as to interact and collaborate with others. 
. 

Participate in shared research and writing projects (e.g., 
read a number of books on a single topic to produce a 
report; record science observations).

Conduct short research projects that build knowledge about 
a topic.

Recall information from experiences or gather 
information from provided sources to answer a question.

Recall information from experiences or gather information 
from print and digital sources; take brief notes on sources 
and sort evidence into provided categories.

(Begins in grade 4)   (Begins in grade 4)

(Begins in grade 3) Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences.

Grade 2, Standard 10 (W.2.10) Grade 3, Standard 10 (W.3.10)

Grade 2, Standard 9 Grade 3, Standard 9 (W.3.9)

Grade 2, Standard 8 (W.2.8) Grade 3, Standard 8 (W.3.8)

Grade 2, Standard 7 (W.2.7) Grade 3, Standard 7 (W.3.7)

Grade 2, Standard 6 (W.2.6) Grade 3, Standard 6 (W.3.6)

7



 

Transition Words and Phrases

(Grades K-2)

Words or phrases to help sequence 
ideas or transition betweensentences 
or paragraphs 

first... second... third...
in the first place... also... lastly
after
afterwards
as soon as
at first
at last
before
before long
finally
in the meantime
later
meanwhile 
next
soon 
then

Words or phrases to show location 

above
across
around
behind
beside
between
in back of
in front of
inside
near
outside
over
under

Words or phrases to show time 

while
meanwhile 
soon
then
after
second 
today
later
next
tomorrow
afterward
as soon as
before
now
next week
about
when suddenly
during
until
yesterday
finally

Words or phrases to indicate more 
information 

besides
furthermore 
in addition
in fact

Words or phrases to help conclude a 
piece of writing 

in conclusion
finally
lastly
to sum up
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Common Formative Assessment-Narrative Writing
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Common Formative Assessment Explanatory/Informational Writing 
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Common Formative Assessment Opinion/Argument Writing 
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Student Sample Writing 

Writing-Narrative-Grade 2 

Kiana's First Day of School             

On-Demand Writing - Uniform Prompt 

 

Kiana's First Day of School 

ones upon a time there was a new stdet the stdets name was Kiana Kiana was nice an 

she was a panda all the other kids were super eicsted but Kiana was sie she walit in the 

class room ms. moore said eveone say hello to Kiana Kiana was not sie anymore she 

rzed they were all friedlee too Dogs were helping her case this was her fist Day of school 

the Dogs were willy nice one Dogs name was tito and the ohter Dogs name was maiJ 

they Became Best frieds and then they went home 

 

 

 

 

 

 

 

 

  

Uses 
temporal 
words to 
signal 
event 
order 

Includes details to 
describe actions 

Includes details 
to describe 
thoughts 

Includes details 
to describe 
feelings 

Provides a sense of closure 

The short sequence of events in this second-grade narrative is well elaborated with details that 

describe feelings (“all the other kids were super eicsted”), actions (“ms. moore said eveone say hello 

to Kiana”), and thoughts (“she rzd they were all friedlee”). Temporal words (“fist”, “walit”) establish 

the sequence of events. This narrative revolves around a central problem, Kiana’s shyness on her 

first day of school, which is resolved at the end of the story when Kiana overcomes her shyness and 

makes friends. 
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Student Sample Writing- Revised and Edited for Student Use 

Writing-Narrative-Grade 2 

Kiana's First Day of School             

 

 

Kiana's First Day of School 

 Once upon a time, there was a new student. The student's name was Kiana. 

Kiana was nice. She was a panda. All the other kids were super excited, but Kiana was 

shy. She walked into the classroom. Ms. Moore said, "Everyone, say hello to Kiana." 

Kiana was not shy anymore. She realized they were all friendly dogs. They were helping 

her because this was her first day of school. The dogs were really nice. One dog's name 

was Tito, and another dog's name was Maij. They became best friends, and then they 

went home. 
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Student Sample:  

Informative/Explanatory- Grade 2 

On-Demand Writing, Uniform Prompt 

 

Water is Important 

 Water is important You should help save water. And  I am going to tell you how. 

1 way is TuRN OFF The SINK AFTER YOu BRuSH Your TEETH! Another  way is ONLY FILL 

YOuR BATHTuB UP HALF WAY! Also water is important so you should TAKE A SHORT 

SHOWer. Also WHEN YOU WASH YOUR HANDS DON'T LEAVE THE WATER RUNNING! 

These are the ways why you should help save water  

 

 

 

 

 

 

 

 

 

 

  

Introduces the 
topic and 
states a focus 
for the piece 
 

Provides a concluding statement that 
restates the focus 

Uses facts to 
develop points 

Uses linking words 
and phrases to 
connect ideas 

This second-grade informative/explanatory paragraph begins with an introductory sentence and then 

states the focus of the piece (“You should help save water. And I am going to tell you how.”). Four facts, 

from provided sources, develop the piece and are linked to each other and to the main idea by 

transitional words and phrases (“1 way”, “Another way”, “also”). The piece concludes by restating the 

focus (“These are the ways why you should help save water”). At this grade level, sentences may be a bit 

“clunky,” particularly as students experiment with unfamiliar academic constructions. If this were an 

instructional piece, “These are the ways why...” could be revised during the writing process. 
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Student Sample:  

Informative/Explanatory- Grade 2 

Revised and Edited for Student Use 

Water is Important 

 Water is important. You should help save water, and I am going to tell you how. 

One way is to turn off the sink after you brush your teeth! Another way is to only fill 

your bathtub up halfway! Also, water is important, so you should take a short shower. 

Also, when you wash your hands, don't leave the water running! These are the ways you 

can help save water. 
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Student Sample 
Argument/Opinion Writing-Grade 2 
Common Core-Appendix C. 
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Student Sample-Annotated 

Argument/Opinion Writing-Grade 2 

Common Core-Appendix C. 
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Example: Scoring Grade 2- Common Formative Assessments

Scoring for all Writing Common Formative Assessments will be documented 
on the assessment table/rubric created for each writing genre. Please review 
the sample of writing assessment data below and how to calculate the 
percentage of students for each level of the rubric; 4, 3, 2, 1, and 0. 

 
One assessment table per grade, and for each class will be used to document 
students’ scores. If a school has two Kindergarten classes, than two 
assessment tables/rubrics will be used to document the students’ scores for 
each class. 

 
 

Narrative Rubric: Example of Scoring

Grade 2 
 

 

Score  
Narrative 

Focus  

Organization  Development of 
Narrative  

Language and 
Vocabulary  

Conventions Total # of 
Students per 
score/Total 
Students=% 

4 16 15 1 1 3 36/217=17% 
3 17 25 20 30 12 104/217=48% 
2  6 9 14 25 54/217=25% 
1   16 1 6 23/217=10% 

 
 
 

0 
 
 
 

Total: 

      
 

0/0=0 % 
 
 

100% 
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Narrative Rubric:  Rubric/Assessment Table

This template will be used for each Grade 2 class

Score Narrative 
Focus Organization Development of 

Narrative Language and 
Vocabulary Conventions Total # of 

Students per 
score/Total 
Students=% 

4       

3       

2       

1       

0 
Total: 

     

100% 

25



 

Informative/Explanatory: Rubric/Assessment Table

This template will be used for each Grade 2 class

Score Focus Organization Development of 
Evidence Language and 

Vocabulary Conventions Total # of 
Students per 
score/Total 
Students=% 

4       

3       

2       

1       

0 
Total: 

     

100% 
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Argument/Opinion: Rubric/Assessment Table

This template will be used for each Grade 2 class

Score Statement of 
Purpose/Focus Organization Development of 

Evidence Language and 
Vocabulary Conventions Total # of 

Students per 
score/Total 
Students=% 

4       

3       

2       

1       

0 
Total: 

   
 
 
 
 
 
 
 
 

  

100% 
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Reteach the Common Formative Assessments

Teacher Modeling: (Whole Group) 
 

1.) Teacher will use the Narrative, Informative/Explanatory, or Argument Writing 
Task that was originally assigned to the students to model with the class a task 
that received a “4”. The teacher will model with the class the parts of the writing 
task that responds to the prompt given. 

2.) Teacher will create anchor charts to visually display in the classroom the 
following: 

 
Narrative writing task should include: 

 
Facts and details 
Character descriptive words 
Transition words 
Sequence of events 

 
 

Informative/Explanatory and Opinion writing tasks should include: 
 

Main idea/Facts and details 
Transition words 
Sequence of events 
Opinion is clearly stated (for opinion writing) 
Evidence cited/text-based evidence 
Description/comparison of the texts 

 
3.) Students should be grouped into two groups: 

a.)  Those receiving a  “4”, and “3”, 
b.)  Those receiving a “2”, “1”, and “0”. 

 
Student Work Groups (Small Group Instruction) 

 

1.) Students who received a 4, or 3 will work together using teacher 
modeling and anchor charts to rewrite their original writing pieces 
using the indicators bulleted above. 

 
2.) Students who received a 2, 1, or a 0 will work in a small group with the teacher 

revising and reworking their original writing task. 
 

The reteaching of the writing tasks is necessary to help students 
understand the components of the writing task providing students 
with another opportunity to practice their writing skills. This 
process will also enable the student to replicate this process when 
they are given another writing task that is similar in class and for 
their Reading Street Unit Test. 
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